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“It opened my eyes to the needs of others ...
I have a sense of responsibility and desire to
put forth my efforts to make a difference.”

One student’s answer to the assessment question: What did you most

appreciate about your student philanthropy experience?
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Dr. James C. Votruba

Northern Kentucky University President

Dear College and University Friends,

So you’re interested in student philanthropy and want to start or sustain a program at
your institution? You've come to the right place.This handbook will guide you through
pedagogy and procedure.

It was a decade in the making - not because it took
a decade to write and design it, but because it took a
decade of student philanthropy classes at Northern
Kentucky University to gain the insight, experience
and expertise found in these pages.

When Dr. Neal Mayerson, a psychologist, business
owner and philanthropist in our region, and I first
talked about introducing student philanthropy into
classes at NKU, we knew we wanted a model that
could be replicated around the nation. That model is
now built, and this handbook is a toolkit for building a
similar program at your institution. If you already have
student philanthropy classes, our handbook can be
used to help sustain them. Indeed, we’ll be using it on
our own campus as new faculty and new disciplines
are drawn into the student philanthropy family.

From the beginning, it was exciting to imagine developing a teaching strategy for student
philanthropy that others could follow. And follow you have. Colleges and universities
across the country have started student philanthropy programs based on NKU’s model.
They learned about us from journal articles, conference presentations, word of mouth and
Google.With this handbook, we are taking some of the legwork out of the search.

There was no such handbook in 2000, when we first incorporated student philanthropy
into our classes. In the years since, we have tried to create an innovative, thriving pro-
gram. Now we want to be responsible stewards of the idea by sharing it. We tried to plant
and nurture a seed, and now we invite you to the harvest.

Sincerely,

Soone. Toleiilloe -
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This handbook is Northern Kentucky
University’s effort to share what we have
learned about student philanthropy. It is
meant to be used. So tatter the pages. Use a
highlighter. Write in the margins.

We have consulted our faculty as well as
faculty from other institutions. So what you
have before you is the collective wisdom of
many minds. But it is not the last word on
the subject, which is why we designed the
handbook to fit into a loose-leaf notebook.
We suggest you put it in one and then
customize. If you find a pertinent research
paper, hole punch it and add it to your
notebook. Likewise, add journal articles,
your own notes and reflections, sample syl-
labi, newspaper stories - whatever you find
that might help you teach student philan-
thropy.

Student philanthropy is a relatively new
pedagogy. New approaches and significant
research are being added to the literature
routinely. NKU is happy to contribute,

and we hope this handbook leads to the
growth of student philanthropy on cam-
puses and in classrooms everywhere.
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Students in a philanthropy class often work in small groups to identify and assess
nonprofits to decide which ones will be funded. In challenging each other, they
sharpen their critical thinking skills.

SECTION ONE

GETTING
STARTE

“This is a much better experience

than simply reading from a COIltCIltS
book or listening to a lecture.

We got a chance to go into the Steeped in stewardship
offices of social workers and see Overview

firsthand bow they operated.

I now feel as though I bave a
good understanding of the core
concepts of this course because
I got a chance to see them in
action.”

Frequently asked questions

O b1 W N

NKU’s program

—Mayerson Student Philanthropy Project student
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Steeped in
stewardship

The Northern Kentucky University culture has been a fertile place to
plant, nurture and harvest the idea of teaching philanthropy.

Commitment:

Stewardship is built into the university’s
mission. It’s strongly supported by the NKU
leadership team. It’s built into the univer-
sity organizational structure, with offices
like the Scripps Howard Center for Civic
Engagement working to sustain and grow
stewardship initiatives. Public engagement
is formally valued in tenure and promotion
for faculty. And NKU’s academic strategy,
as articulated for accreditation purposes,
was written to encourage the use of active
learning to enhance the ability of students
to think critically.

National recognition:

NKU is an acknowledged expert on stu-
dent philanthropy. Colleges and universities
starting programs frequently contact NKU
or review our materials online. Often the
resulting replication is small scale by one
professor at one university. But the model
also has been followed on a larger scale,
with the launch of multi-campus programs
patterned after NKU’s example.

Experience:
NKU launched the Mayerson Student Phi-
lanthropy Project with classes in the Fall

2000 semester. In the program’s first de-
cade, over 100 student philanthropy classes
were held, reaching some 2,000 students.
More than $450,000 was distributed to
nonprofits, in grants ranging from $1,000
to $4,500 each.

Scholarship:

NKU values the scholarship of engagement,
and our Mayerson faculty have published
scholarly papers and presented frequently
at conferences on public engagement and
stewardship in higher education.

Community support:

The Cincinnati-based Manuel D. and Rhoda
Mayerson Foundation has been a consistent
and committed supporter of NKU'’s student
philanthropy classes from the inception,
and encouraged NKU to export the model
nationally. Other donors have supported
the program as well, providing most of the
funds that students invest in nonprofits.

Service learning:

With about 120 service learning classes per
year, NKU routinely connects classrooms

to nonprofits. Student philanthropy classes
are one example of this connection, but
there are many more.

STUDENT PHILANTHROPY’S GOALS

+ enhance students’ awareness of social problems and nonprofit organizations in the community;

- influence their attitudes, interests, intentions and behaviors related to social responsibility and civic

engagement;

- increase their knowledge of philanthropic processes, particularly grant seeking and grant making;

« enhance their understanding of the academic content of the course by integrating theory and

practice; and

« improve their critical thinking, communication, leadership, and other work-life skills.

2 GETTING STARTED
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NFL Hall of |

Famer Anthony |
Muhoz created a
foundation to build |
youth leadership
and academic
achievement.

It was selected for a
Mayerson grant

in 2006.
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Student pHiIAchropy:

What is it?> Why do it?

Across academic disciplines,
classes create a win-win
for campus and community

Music appreciation is one of those
classes students take not because
they love Bach, Beethoven and Mozart.

No, they take it because it looks like an
elective they might get through without
too much pain. So when Northern Ken-
tucky University Professor Gary Johnston
added student philanthropy to his music
appreciation class, students groaned. More
work, they said. We didn’t sign up for this,
they moaned. But by the end of the semes-
ter, they had changed their tune.This, they
reported, was perhaps the most powerful
class they had ever taken.

‘What changed? No knock on Professor
Johnston. He’s a seasoned pro — an excel-
lent teacher who knows his stuff. To listen
to a jazz quartet by his side is to learn the
structure that guides improvisation during
a performance. Give the man a trombone
and be prepared to be wowed.

But after years in the classroom, Professor
Johnston was equipped with a new tool for
teaching. His class had $1,000 and a re-

sponsibility to give it to one nonprofit that
delivered jazz or classical music education
to underserved young people. Job one of
the class was to find nonprofits doing that.
Next, the class was tasked to learn more
about the nonprofits they discovered. The
final step was to determine which nonprof-
it would make the best use of the $1,000.

In taking those steps, the students gained
a richer, deeper appreciation of classical
music and its power to transform lives.
Bach, Beethoven and Mozart weren’t dead
musicians you had to listen to in college to
get three credits and a passing grade.They
were vital artists, changing lives. What’s
more, Professor Johnston’s students also
learned to appreciate the contributions of
the nonprofits.

“Student philanthropy,” NKU’s Dr. Julie
Cencula Olberding wrote in an article in
the Journal of Public Affairs Education,
“is an experiential learning approach that
provides students with the opportunity to
study social problems and nonprofit orga-
nizations, and then make decisions about
investing funds in them.”

Faculty members have breathed life into
the definition through their creative ap-
plication of NKU'’s program, the Mayer-

son Student Philanthropy Project. They
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have made sure that student philanthropy
classes aren’t just about giving away money
to nonprofits - that’s the least of it. Faculty
use student philanthropy as a way to teach
their subject more deeply, engaging stu-
dents’ minds in active learning.

What we’ve learned most at NKU is that
student philanthropy works. It works in a
wide variety of classrooms, on our campus
and on dozens of other campuses around
the nation. And it can work on yours.

We have assessed our classes every year
and the results consistently indicate that
student philanthropy amplifies what’s
being taught, while also raising students’
awareness of community needs and how to
meet them. By the end of the student phi-
lanthropy experience, students feel more
connected and committed to nonprofit
engagement.They look past graduation
and see themselves serving on nonprofit
boards, giving money, volunteering their
time and talent, or doing all of those.

Furthermore, the benefits of college and
univeristy philanthropy classes are not
confined to students.The nonprofits
selected for funding report over and again
how much student philanthropy has meant
to them. As a music education nonprofit
that received funding from one of Professor
Johnston’s classes put it,“This grant will
positively impact our 100 plus members

by allowing us to increase our hours of
operation by 25 percent this summer.
Adding four hours weekly will allow our
members additional time to take music
lessons, as well as add 16 reservations in
our private digital studios. I can’t wait to
tell our teens that we will be able to extend
our hours during the summer!”

The message of that quote is that the ben-
efits of student philanthropy classes don’t
end on campus; they extend into the com-
munity. More significantly, the impact in the
community is lasting.The classes prepare

a new generation of students to graduate
from college with a drive to make their
communities better, and anxious to do so.

NKU PHOTO
“Because of you, NKU’s mission of community engagement was advanced.

Because of you, funders’ dollars were given more effectively. Because of you,

nonprofits in our community will be able to do a little more.”

—NKU Vice President and Provost Dr. Gail Wells,
addressing students at the Spring 2009 Mayerson
Student Philanthropy Project awards ceremony
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Frequently asked questions

O: Why would I want to use
student philanthropy in the
classroom?

A: Because it’s effective. Evaluations of
the Mayerson Student Philanthropy Project
at NKU have found clear evidence of its
impact:

¢ Students’ participation in experiential
philanthropy represents the first real
meaningful community engagement
experience for many of them.

 Students said they leave Mayerson
classes with a greater awareness of
social problems and nonprofit organi-
zations. They believed that the student
philanthropy experience had a very
positive effect on their beliefs, attitudes
and intentions related to charitable giv-
ing, volunteering and service.

* A majority of students indicated that
the Mayerson project helped them to
learn the curriculum, apply the course
principles, and gain academic skills or
knowledge.

Q: Is student pbilanthropy only
Jor certain disciplines and types of
courses’?

A: A study of a dozen student philanthropy
programs in U.S. colleges and universities
found that the most popular disciplines

for student philanthropy are public admin-
istration, business and communications
(Millisor & Olberding, 2009). At NKU, we
incorporate the Mayerson project into a
wide range of courses - undergraduate and
graduate, general education and specialized,
honors and non-honors, and so on. NKU
faculty have used student philanthropy

in English, sociology, social work, history,
criminal justice, marketing, organizational
leadership, speech, education, theater and

research methods. More recently, we added
music and environmental science to the
list. Each semester, we recruit new faculty
in other disciplines. Behind that strategy is
the belief that public engagement (and stu-
dent philanthropy is public engagement)
belongs in every discipline.

Q: What is the “right” size for a
student philantbropy class’?

A: Student philanthropy is a flexible peda-
gogy. NKU faculty have used the Mayerson
project in some classes with fewer than

10 students and in others with nearly 50
students. Faculty who have a larger class
generally organize their class into smaller
decision-making groups or “boards.” These
boards - each consisting of five to 11 stu-
dents - tend to enhance participation and
discussion in the decision-making process.

Q: Is student pbilantbropy only
Jor the traditional “live” classroom?
Has it ever been done online?

A: Until recently, the Mayerson Student Phi-
lanthropy Project has been used only in tra-
ditional courses at NKU, for which faculty
and students meet face-to-face in the class-
room. This appears to be the case at other
colleges and universities. But in Spring
2010, student philanthropy was incorpo-
rated into a Writing for Social Change class,
which met in Cincinnati’s Over-the-Rhine
neighborhood. Students worked with local
activists and nonprofit organizations to
pursue equitable community development
in this gentrifying neighborhood. In addi-
tion, student philanthropy was used in an
online class for the first time at NKU in

the Spring 2010 semester and possibly for
the first time anywhere in the nation. The
students in an Organizational Change class
researched nonprofit organizations on the
internet, developed PowerPoint presenta-
tions to make the case for “their” organiza-
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tion, shared these presentations online, and
then voted for their choices electronically.

Q: What is the source of the money
that students give to nonprofits?

A: At NKU, the funds invested in nonprofits
come from a variety of sources, including
foundations, corporations, government
agencies and even individuals via students’
fundraising efforts. This mix of funding
sources seems to be similar to the sources
of funding at other colleges and universi-
ties. An NKU study (Millisor and Olberding
2009) found that the most common source
of funding was foundations, followed by
the college or university itself, students
raising money, corporations and alumni.

Q: Can my class raise additional
Junds? If so, bow will the funds be
used?

A: Yes, and many classes have done so.
They have raised money through direct
mail campaigns, concerts and other special
events, bake sales, “give-a-buck” jars, etc.
The faculty and students in the class decide
how to invest these funds. Some classes
simply increase the grant to the selected
nonprofit or nonprofits by the amount

that they raised; other classes award what
they’ve raised to another nonprofit. For
example, a Race, Gender and the Law class
had to select two nonprofits - from three
finalists - for a $1,000 grant each. The
nonprofit that fell short on votes was a
local domestic abuse center that applied
for funding to buy aTV and a video game
system for their teen residents. The stu-
dents decided to collect donations - in-
cluding the video game Rock Band - and
raised enough money to buy aTV. Classes
also have supplemented their financial gifts
with gifts of time and talent (examples:
volunteer hours, photography for marketing
materials, creation of YouTube videos and
help with writing grants).

Q: How do students make decisions
about which organizations to
Jund?

A: It depends on the curriculum and the
learning outcomes of the course. One
common approach involves the students
developing a list of relevant nonprofit
organizations, narrowing it to a manage-
able number (between four and 10) and
sending those a Request for Proposal. An
RFP consists of a cover letter and a brief
application form. Students evaluate the
applications, often make site visits or invite
the nonprofits to speak to the class, and
ultimately vote on the applications.

Q: What does 501(c)(3) mean’?
And why must we select only non-
profits with 501(c)(3) status?

A: Section 501(c)(3) of the U.S. Internal
Revenue Code gives a special designation
to certain nonprofit organizations, includ-
ing those operated exclusively for religious,
charitable, educational, scientific, literary,
arts, national and international amateur
sports, and prevention of cruelty to chil-
dren or animals. A 501(c)(3) designation
has two advantages: 1) it exempts the
nonprofit from paying federal taxes on its
income, and 2) it allows foundations, corpo-
rations and individuals to deduct charitable
contributions to the nonprofit from their
federal income taxes. For this reason, many
foundations and corporations grant funds
only to 501(c)(3) organizations. The May-
erson Student Philanthropy Project follows
this practice since foundations and corpo-
rations contribute the funds that students
ultimately invest in nonprofit organizations.

Q: Can organizations with a reli-
gious affiliation participate in the
student philanthropy program?

A: Yes,as long as they have 501(c)(3) sta-
tus. Under IRS code, one type of 501(c)(3)
is a religious organization. And faith-based
organizations are increasingly addressing
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social needs by providing food, clothing,
shelter, education, health care, counseling
and other services. Examples of organiza-
tions with a religious affiliation that have
received a Mayerson grant in the past are:
Catholic Social Services, Diocesan Catholic
Children’s Home, Henry Hosea House, In-
terfaith Hospitality Network of Greater Cin-
cinnati, Our Daily Bread, St.Vincent de Paul
Community Pharmacy,YMCA and YWCA.

QO: What about public schools?
Other government agencies?

A: Public schools may apply for 501(c)(3)
status and some of them do. But this step
is not required because the IRS treats pub-
lic school districts as government entities.
And public schools and government agen-
cies - like 501(c)(3) organizations - are
exempt from federal income tax and are
eligible to receive tax-deductible contribu-
tions.

Q: What if students contact an
organization but its representatives
are not interested in participating
in the project?

A: Although rare, this does happen. It

may be that students have contacted the
organization at a time when staff members
are busy with organizing a big fundraising
event or writing a major grant proposal.
The faculty member should make students
aware that this situation may happen and, if
it does, recommend that the students thank
the nonprofit, move to the next one on
their list and not be too disappointed.

Q: Why is the minimum grant
$1,000?

A: The student philanthropy process
requires a commitment by nonprofit
representatives, particularly their time and
energy. At NKU we’ve found that $1,000
is the minimum grant for nonprofits to see
applying as “worth their while.”

Q: How does the university Rnow
whether the nonprofit organiza-
tions bave spent the grant for the
programs and services that they
described on the application form?

A: At NKU, we request a report and evalu-

ation from all grant recipients about 4 to 6
weeks after the semester ends. This form

asks the nonprofit organizations to provide
the following information: a brief descrip-

tion of the program, project or other activ-
ity to which the grant was applied and the
results; an estimated number of people im-
pacted by this grant; and their perceptions
and satisfaction with the Mayerson project.

Q: Must a university faculty
member or class have thousands
of dollars in order to do student
Dpbilantbropy?

A: No, not necessarily. Of course, money is
a key resource for nonprofit organizations;
funding is critical in providing food, cloth-
ing, shelter, education, health care, counsel-
ing, music and art, and other services. But
philanthropy involves not only treasure
but also time and talent. For example, 25
students in a class could volunteer for 10
hours over the course of the semester - a
gift of time. The estimated dollar value of
volunteer time is about $20 per hour for
2009, according to Independent Sector
(www.independentsector.org). So the 250
volunteer hours would be worth about
$5,000. Or students in a web-design class
could be given the assignment of selecting
nonprofit organizations and redesigning
their home pages - a gift of talent.

Another way to give is using the indirect
model of student philanthropy, which is
described in more detail in this handbook.
For the indirect model, a class partners
with a community funding agency - a
corporation’s philanthropic board, for
example. The students evaluate “real” grant
proposals by nonprofit organizations and
make funding recommendations; how-
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ever, the final funding decisions - and the
responsibility for writing the checks - rest
with the community funding agency itself,
not the students.

Q: In addition to the money given

away, bow much does it cost to op-
erate a student philanthropy class

or program?

A: That’s a question of scale. Most
colleges and universities with a student

philanthropy effort have only one faculty
member doing it in one class (Millisor &
Olberding, 2009) so operating costs are
minimal. NKU has 12 to 20 student philan-
thropy classes per year (one of the most
extensive programs in the nation), thus
involving more administration and coordi-
nation. NKU spends about $15,000 a year
on operating costs to compensate a faculty
coordinator and an intern; to cover printing
costs for course materials, assessment and
reporting; and to fund an awards ceremony
at the end of each semester.

MANAGING A CONFLICT OF INTEREST

It is not uncommon for a faculty member or
students to be connected to one or more non-
profits that appear on the radar of a student
philanthropy class. Is this bad? On the con-
trary, it suggests a commitment to volunteer-
ism and stewardship that should be saluted.

But the faculty member should be prepared to
discuss conflicts of interest and strategies for
managing them. This can be one of the most
important lessons that students take away
from the experiential philanthropy process.
Hard-and-fast rules on conflict of interest can
be difficult to make, but here are Northern
Kentucky University’s guidelines:

» Disclosure. Faculty who currently serve
on a nonprofit board or receive financial
compensation from a nonprofit (e.g., for
consulting services) - or whose spouses
or significant others are in such a situation
— must disclose this information to the class.
Students in a similar situation must disclose
such relationships to the faculty member.
Depending on the class, a professor may
want to consider extending this guideline to
include situations in which students’ parents
serve on a board or receive compensation.

« Avoidance. A class should not consider
a nonprofit for which the faculty member
serves on the board or receives financial
compensation. In other words, they
should not request proposals from these
organizations or provide funding to them.
The reason is that a professor has power

in the classroom and, thus, could have real
influence or at least perceived influence
on decisions by the students. Exceptions
to this must be approved by the student
philanthropy program coordinator.

» Recusal. In the case of a nonprofit for which
a student serves on the board or receives
compensation, the class may request a pro-
posal. But the student with such a relation-
ship should recuse himself or herself from
the “vote” or the decision regarding that
particular application.

In the end, the principle behind these guide-
lines is that neither the professor nor any
particular student should unduly influence the
distribution of student philanthropy funds.
The guidelines are intended to assure a “fair
shake” to all nonprofits.

The widely respected BoardSource (www.
boardsource.org) website offers this general
counsel to nonprofits, and the same counsel
should guide conduct in student philanthropy
classes:

“The key for nonprofit boards is not to try to
avoid all possible conflict-of-interest situa-
tions, but to identify and follow a process for
handling them effectively. How an organiza-
tion manages conflicts of interest and assures
open and honest deliberation affects all as-
pects of its operations and is critical to making
good decisions, avoiding legal problems and
public scandals, and remaining focused on the
organization’s mission.”
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At the Spring 2010 awards ceremony,
NKU students announced a Mayer-
son Student Philanthropy award of
$2,000 to the Music Resource Center

NKU PHOTO

of Cincinnati.

NKU’s Mayerson Student
Philanthropy Project

HISTORY

The seed for the Mayerson Student Phi-
lanthropy Project at Northern Kentucky
University was planted in 1999 during a
conversation between Dr. James C.Votruba,
president of NKU, and Dr. Neal H. Mayer-
son, president of the Manuel D. and Rhoda
Mayerson Foundation. The two shared

a passion for finding ways to foster civic
responsibility and engagement among col-
lege students. Dr. Mayerson agreed to fund
a program integrating philanthropy into
the college curriculum with the hope of
advancing the development of competent
student-citizens who seek to play vital roles
in their community and who are commit-
ted to the pursuit of the common good.

Student philanthropy was a new concept
then. Its presence on the higher education
landscape was spotty, with no handbooks,
best practice summaries or sample syllabi.
So NKU convened a committee of seven
faculty members during the summer of
2000 to design a curriculum.

The committee was led by Dr. Joan Fer-
rante, a sociology professor who had re-
ceived NKU'’s Outstanding Professor Award
in 1998. The committee laid out broad
parameters that continue to define NKU'’s
Mayerson Student Philanthropy Project
today:

* Faculty members from all disciplines
would be invited to participate, as no
discipline or course has a monopoly on

preparing students for civic participa-
tion.

Selected classes would each be provided
a few thousand dollars to invest in com-
munity organizations with 501(c) (3)
designations.

* Faculty would be instructed to use the
Mayerson project as a strategy for teach-
ing the subject matter, not as an add-on.
This way, students would come to realize
that any academic discipline offers tools
and concepts for identifying community
needs and thinking about solutions.

» The classes should afford students the
valuable learning experience of engaging
in meaningful and memorable interac-
tions and discussions with nonprofit
leaders and with classmates.

Today, NKU’s student philanthropy pro-
gram is among the most established in the
nation. It is also one of the most inclusive
at incorporating philanthropy into dif-
ferent disciplines and courses, including
graduate courses in public administration,
business administration and public history
as well as undergraduate courses in art,
communication, criminal justice, education,
environmental science, history, literature
and language, marketing, philosophy, social
work, sociology and theater. These classes
have invested about $450,000 in more than
300 nonprofit projects and programs in

the Greater Cincinnati/Northern Kentucky
metropolitan area.
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SPREADING THE WORD

Using the Mayerson project as a model,
the Kentucky Campus Compact (KCC)
and the Ohio Campus Compact (OCC)
started a student philanthropy program,
Campus Connects, that has been used by

a number of colleges and universities in
these two states. KCC and OCC are state-
wide coalitions of colleges and universities
dedicated to increasing capacity for service
and civic engagement. Campus Connects
was funded by Cincinnati philanthropist
Roger Grein, who says of himself, “From
my earliest days, I was taught how to give
to others”

KCC and OCC more recently partnered
with the Michigan Campus Compact to
create a three-state collaborative support-
ing student philanthropy under a program
called Pay It Forward. It’s funded by the
Corporation for National and Community

Service’s Learn and Serve America program.

The consortium’s program is designed to
distribute $1.4 million via 162 student phi-
lanthropy classes in the three states over
three years.

Campus Compact’s embrace of NKU’s
model is fundamental to our vision for

the growth of student philanthropy. From
the start, NKU’s model was developed for
export.As NKU Vice President and Provost
Dr. Gail Wells put it once,“Imitation is the
sincerest form of flattery - and we’re flat-
tered that other universities are imitating
our program.We’ve even helped a few get
started, and we’ll gladly help more because
we have something special here and we
want the world to know it”

FIRM FOUNDATIONS

Northern Kentucky University is a master’s-
granting metropolitan university with an
enrollment of about 15,000 students. It

is located in Highland Heights, Kentucky,
which is part of the Greater Cincinnati/
Northern Kentucky metropolitan area.
NKU'’s mission reads in part,“The univer-
sity supports multi-dimensional excellence
across the full breadth of its work: teaching
and learning, research and creative activity,
and outreach and public engagement....
The university embraces its regional stew-
ardship role as reflected in its significant
contribution to the intellectual, social,
economic, cultural and civic vitality of the
region and commonwealth.”

NKU'’s Scripps Howard Center for Civic En-
gagement coordinates the Mayerson Student
Philanthropy Project. The Scripps Howard
Center’s mission is to make a difference in
the civic life of our communities through
learning, scholarship, community involve-
ment, and mutually beneficial partnerships
with other organizations and institutions.
A key goal is to provide opportunities for
NKU students to engage in philanthropy,
service learning and community service.

NKU'’s philanthropy classes also enjoy
strong community support. The Manuel
D.and Rhoda Mayerson Foundation has
been our most consistent and irreplaceable
partner. The foundation helped conceive
the idea, develop it and fund the costs.

The foundation also believed in the value
of creating a national model and, from day
one, urged NKU to keep no secrets but to
spread the good word.

THE MANUEL D. AND RHODA MAYERSON FOUNDATION

The Manuel D. and Rhoda
Mayerson Foundation is
part of the larger Mayerson
Family Foundations (www.
mayersonfoundation.org).
In recent years, the
Mayerson Family
Foundations have focused
their efforts on five areas

Neal H. Mayerson, Ph.D.

and developed key strategies in each area:
arts, civic engagement, health and well-
being, Judaism, and the inclusion of people
with disabilities. The Foundations’vision is
“to actively participate with others who are
dedicated to creating communities that are
just, caring and respectful - communities in
which all people have opportunities to reach
their highest aspirations.”

10 GETTING STARTED
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MAVERSON

FOUNDATI ON

e

leadership at NKU to learn more,
< /
w . l?/_/(a-/ - . ” .

"Giving is a habit that some people are privileged to be ta ught and others are not so privileged.” This is
an observation my father expressed many years ago that led our Foundation to focus effarts an
providing opportunities for Yaung pecple to experience the rewards of Biving. As our activities in this
arena evolved we became aware of the synergy of integrating giving with learning - what has become
known as "service-learning”. Learning that is contextualized in compelling real life stories makes a
deeper impression, And, Biving that is informed with knowledge of the contextual issues becomes more
meaningful and compassionate,

Expressing this interest sparked a camaraderie in my first discussion with President Votruba. In that
meeting we covered a lot of ground in introducing ourselves to one another, but it was this topic that
created a harmonic resonance of spirit. Upon finishing aur lunch we went our separate ways and little
did | know that Dr. Votruba would spend a good part of the next year formulating a program that would
become an expression of our shared value. Such fallow-th rough is rare to fingd. 50, it was with utter
delight that aur Foundation embraced the idea of the student philanthropy Program. Since that time,
about 10 years ago, NKU has been an exemplary partner, and we are very grateful for that,

We have taken care ta collect data over the years to see the degree to which the benefits that we
envisioned accruing to student, faculty, and non-profit participants really were occurring. Based on our
experience over the years and the data we have collected we believe that this program indeed produces
a number of benefits that make it well worth our investment of time and maney, as well as investment
fram athers. The program is highly replicable, and it has been our hope that we wiould reach a point at
which we could help others i nterested in replicating our program. We have always envisioned 3 ti me
when many campuses around the country would have like-kind programs supported by alumni and local

student philanthropy and o the vision is building into reality. Imagine a time when most or all college
students have had first hand, personalized experiences with the plights and aspirations of others who
they atherwise may have never come to know except through the biased lenses of media reports,

Over the course of these past 10 years of nurturing and developing this program we have, as a matter of
course, learned a lot. This manual aims to help others interested in replicating the program. It
represents an evolution of best practices built by the dedicated and talented staff and leadership at
NEU. We hope that the publication of this manual will help this program Erow onto many campuses
around the country. And, we invite any interested parties to feel free to cantact us and the program

Neal H. Mayerson, Ph

Ohio: 312 Walpu Street, Suite 3600 Cincinnati, OH 45262
California: 1715 Grandview Drive Berkeley, CA 94705
Telephone: 513,691, 700 FAX: H13.621.286G4 ."J.n‘('l.‘iEJlLFlJLLIIi'Hli:)IL.c:L‘g
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At NKU and at an increasing number of universities in America, student
philanthropy is an academic activity that starts in the classroom and

stretches into the community.

"HOW T
IDE

“What did 1
like best about
the class? It
was hands-on
learning.

We were able
to see what
we learned in
class applied
in a real-world
setting.”

—NKU Mayerson Student
Philanthropy Project student

12 A"HOW TO" GUIDE
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Getting started: A checklist

v Secure funding: No less than $1,000 per class or select a model that doesn’t require
funds. (See the indirect model described in this section.)

v Find a class where student philanthropy fits: Be open-minded; it fits across disciplines.

v Consult a guide to service learning: Student philanthropy works best when service
learning pedagogy is applied. Learn and Serve America’s National Service-Learning
Clearinghouse is an excellent resource (www.servicelearning.org).

v Contact a mentor: On your campus or elsewhere, faculty who have taught student
philanthropy are generally anxious to share their experiences with you.

v Revise your syllabus: This handbook includes sample syllabi (pages 31-35) to help
you tailor your syllabus to student philanthropy.

v Consider you selection methods: How the students select the “winning” nonprof-
its can vary, but a typical process involves a class discussion and a scoring matrix.
Samples are included on pages 43-44.

v Get familiar with your community’s nonprofits organizations: United Way, Guidestar
and other resources can help you get a sense of the nonprofits in your town or re-
gion. Many states produce an annual report on nonprofits that you can find online.

v Begin planning your celebration: An awards ceremony where students present
checks to the nonprofits provides an excellent way to celebrate the semester’s learn-
ing and invite the community to see what your students have done.

v Prepare your assessment tools: Student philanthropy lends itself readily to assessment,
and this handbook includes sample tools (pages 49-54).

v Keep this handbook at the ready: And remember to customize it. It’s made to fit into
a notebook and you can add current research, articles and your own reflections to
your notebook.

Getting structure: A checklist

Student philanthropy was virtually unheard v Pedagogy: The principles of service

of when NKU launched its first classes learning are used, including reflection and
in the fall semester of 2000. Much of celebration components.

what NKU did in those early years was v/ Professional guidance: A faculty
inventive and untested. But from the start,  coordinator is selected so that professional
NKU was careful to put some practices in  mentoring and collegial dialogue is always
place to assure success and continuous available.

S Raign eng v Scholarship: Presentation of case studies
v Routine assessment: Feedback is and research by our faculty at conferences
collected from faculty, students and and publications in peer-reviewed journals
nonprofits and used to guide program is encouraged and supported.

revisions.

A"HOW TO" GUIDE 13
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Student philanthropy models

Two models of student philanthropy have
been used at Northern Kentucky Univer-
sity, and each has its benefits.

One is the traditional - or original - ap-
proach, as it is the one that has been used
since NKU launched the Mayerson Student
Philanthropy Project in 2000. It provides
a certain amount of funds to a number of
classes each semester and then students
decide which nonprofits receive funding.
This model is known as “direct giving”
since students have the responsibility of
making decisions that directly impact the
funding of nonprofits.

In 2007, NKU added a second approach to
student philanthropy, the “indirect giving”
model. This model partners a class with

a corporation or foundation in the “real
world.” Students evaluate grant proposals
and then make nonbinding recommenda-
tions to the corporation or foundation. Two
large employers in Northern Kentucky
(financial services conglomerate, Citi, and
Toyota Motor Engineering & Manufactur-
ing North America) have partnered with
NKU on this model.

This section discusses each of these models
in detail, and introduces a third option.

DIRECT GIVING

The direct giving model allots funds (as
little as $1,000; as much as $4,500) to a
number of classes. Generally the students
research social needs and nonprofit organi-
zations and then invite a number of non-
profits to apply for grants through a Re-
quest for Proposal (RFP) process. Students
evaluate the applications or proposals and
make collective decisions about which
ones to fund and which ones not to fund.
At NKU, the Scripps Howard Center for
Civic Engagement and the University De-
velopment Office raise funds from corpora-
tions, foundations and other donors, and

in turn, provide those funds to the classes
selected for the direct giving model.

Some direct model efforts across the na-
tion are created and managed at the insti-
tutional level. But in other cases, individual
professors have taken the initiative to add
student philanthropy to their own classes,
including raising the funds themselves and
even putting up their own money. The
direct model also has been incorporated
on some campuses into special student
clubs, boards or other organizations. For
more information on the variety of uses of
the direct model, see the entry on “Student
philanthropy nationally” (pages 18-19).

INDIRECT GIVING

This model’s concept of partnering a class
with a real corporate or foundation board
turns the class into sort of an advisory
board that recommends programs or proj-
ects for funding. As part of the class, stu-
dents review and evaluate real applications
in preparation for a presentation to the
corporate or foundation board. Ultimately,
the board - not the students - makes the
final funding decision.

The model has some advantages:

* The university or professor does not
need to raise money, as the funds for
grants are supplied by a corporation or
foundation.

* Students work with a corporation or
foundation on grant-making in the real
world, which gives them insight on both
grant-seeking and grant-making.

» The corporation or foundation receives
evaluations of grant proposals by stu-
dents, based on their research and site
visits. This input may provide the board
members and staff with valuable informa-
tion and insight, and it may save them
some time and energy in their own
review of the proposals.

* In addition, working with students may
bring some sense of satisfaction to cor-
poration or foundation board members
because they are helping to nurture

14 A"HOW TO" GUIDE
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a stronger sense of philanthropy and
stewardship among young adults in their
region.They are nurturing future philan-
thropists.

The potential disadvantages of the indirect
giving model, relative to the direct giving
model, include the following;:

* The university or professor needs to
communicate and coordinate with an-
other community partner — the corpora-
tion or foundation — that takes time and
energy.

Students have less influence on the fund-
ing decisions because they are making

recommendations and not final decisions.

With indirect giving, the board’s final de-
cisions can align with the students’ rec-
ommendations, they can completely go
against the students’ recommendations,
or they can be somewhere in between.
With direct giving, the students make the
final decisions related to the granting of
funds.

The corporation or foundation needs to
make plans to work with the class, which
takes time and energy.

A THIRD APPROACH

Philanthropists often speak of giving

time, talent and treasure. Most student
philanthropy programs focus on treasure,
but activity and opportunity abound in the

other two areas.

Talent: Classes not only give funds, but
sometimes offer information, ideas and
services. A marketing strategy may be
delivered by a marketing class,a home
page by a web design class or narrative
for a grant proposal by an English class.
Because these applied learning opportuni-
ties engage students in the curriculum and
enthuse them, these partnerships are a
win-win for the class and the nonprofit.

Time: Some student philanthropy pro-
grams (the Ohio-Kentucky-Michigan
Campus Compact’s Pay It Forward pro-
gram among them) require student volun-
teer hours. In other programs that don’t
require volunteer hours, end-of-semester
evaluations consistently find that students
have a heightened intention to volunteer.

One creative model for student philanthro-
py puts even more emphasis on time and
talent. It involves creating a volunteer bank
by working with campus organizations. For
example, 50 students from five organiza-
tions on campus might offer five volunteer
hours each, creating a volunteer bank of
250 hours. Then a student philanthropy
class can “invest” this time and talent with a
nonprofit selected by the class, using evalu-
ation techniques similar to those used to
assess the traditional philanthropy model
that invests money or “treasure.” The ad-
vantage of this model is that it can be done
with little or no funding.

STUDENT PHILANTHROPY’S I-FACTORS

Identify a need in the community. This can

be done with census data, media reports, field
research or guest speakers.

Investigate which nonprofits are addressing
the need or needs, and which ones are most
effective. Online research is a starting point.
Guest speakers from groups that know the
community’s nonprofit landscape can provide
a good overview. Site visits to nonprofit agen-
cies are insightful.

Invest time, treasure and talent. Money (trea-
sure) helps, but students also can volunteer
time at the nonprofits they identify. A class
might add value to its gift by providing tal-

ent; that is, by applying what's learned in the
class to benefit the nonprofit. A web design
class might critique the nonprofit’s website;

a marketing class might develop a marketing
brochure; a history class might help a museum
with research for an exhibit.

+ Incorporate the learning goals of the course.
Student philanthropy is, in the end, a teaching
strategy designed to amplify the curriculum.
That's what distinguishes it from co-curricular
activities, such as a volunteer day.

+ “I can make a difference” is a lesson student
philanthropy teaches especially well. Students
see firsthand that their efforts matter.

A"HOW TO" GUIDE 15
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Learn-by-giving classes drew

Chronicle of Philanthropy’s eye

In May 2007, the Chronicle of Philanthropy - the leading journal in the field of
nonprofit issues and current events - profiled the emerging interest in student
philanthropy on college campuses, including Northern Kentucky University.

Written by Jennifer C. Berkshire and headlined “Guiding Future Philanthropists,”
the story described a popular new class,“Economics of Philanthropy and the Non-
profit Sector,” at the University of Mary Washington in Fredericksburg, Va.

“The course,” Ms. Berkshire wrote,“is one of several scattered at colleges and uni-
versities across the country, many of them supported by family foundations that
seek to foster a culture of giving among young people.”

Here is an excerpt about the efforts in Cincinnati and Northern Kentucky:

At Xavier University, in Cincinnati, students
who sign up for courses on subjects like
theology, biology, or accounting, are in-
creasingly likely to find philanthropy on
the syllabus.

“The idea was to reach people who
wouldn’t otherwise think about philanthro-
py or community engagement,” says Eugene
Beaupre, who oversees the university’s five-
year-old philanthropy program.“Students
who walk into these classes don’t know
that there’s a philanthropy component.”

Faculty members who participate in the
program must integrate a philanthropic
component into the core of their courses’
missions.

A class on environmental biology, for ex-
ample, might include a search for — and

a donation to — environmental-advocacy
groups in the Cincinnati area. Students en-
rolled in a course on computer networking
might help local nonprofit groups install
and make use of new technology.

Participating faculty members receive
$1,000 to compensate them for their extra
effort, while the four courses chosen by
the university each semester are supplied
with $4,000 to give away. So far, says Mr.

Beaupre, the program has donated more
than $75,000 to local charities. ...

The Xavier program, and the money be-
hind it, came to the university via Roger E
Grein, a local philanthropist and success-
ful accountant who
made his fortune
investing in the stock
market and gives people who wouldn’t

between $500,000 and o tperwise think about
$700,000 to charity

each year.

“The idea was to reach

Dphilantbropy or community
engagement. Students who
In addition to support-
ing courses at Xavier,
Mr. Grein provides
money to allow stu-
dents in courses at two
other Ohio institu-
tions — Chatfield Col-
lege, in St. Martin, and
Wilmington College —
as well as at Loyola University Chicago, to
participate in grant making. His goal is to
see the program spread across the country.

walk into these classes
don’t know that there’s a
Dhilanthropy component.”

—Eugene Beaupre
Xavier University

“I'll consider any university,” says Mr. Grein.
“Potentially it can work anywhere. It’s just
a matter of finding a structure and finding
the charities”
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While Mr. Grein is now a self-proclaimed
evangelist for the idea of teaching phi-
lanthropy at universities, he admits that
he didn’t invent the concept, but instead
followed the lead of an effort at Northern
Kentucky University.

That project, paid for by the Manuel D. and
Rhoda Mayerson Foundation, in Cincin-
nati, began in 1999 with a conversation
between Neal Mayerson, the foundation’s
president and the son of its creators, and
James Votruba, who had recently become
president of Northern Kentucky University,
says Breta Cooper, the foundation’s execu-
tive vice president.

Since that initial brainstorming session, the
Mayerson Student Philanthropy Project has
endowed five to seven courses each semes-
ter with $4,000 each for students to give
away, totaling nearly $200,000.

The Mayerson Foundation, which sup-
ports arts, civic engagement, and education
projects, also provides additional money for
faculty training and administrative costs.

“From our perspective this was money that
we were giving away in the community
anyway, says Ms. Cooper.“To have it fun-
neled through young people who might
give money away in the future means that
we’re getting so much more out of those
dollars”

She notes that survey data collected three
years after students complete the courses
indicate that the philanthropy training is
making a difference.“Three years out, 80
percent of the students are telling us that
they’ve made a donation to a nonprofit
since taking the class,” says Ms. Cooper.“A
third of them tell us that they’re thinking
about pursuing careers in the nonprofit
sector”

NKU PHOTO

NKU’s campus is in Highland Heights, Ky., a 10-minute drive from downtown Cincinnati. The northern Kentucky
suburbs are located in three core counties — Boone, Campbell and Kenton -that lie just cross the Ohio River from
the city, and together have a population of about 350,000. The Greater Cincinnati MSA has about 2.1 million

people.
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Student philanthropy nationally

Student philanthropy is gaining acceptance
at other colleges and universities in the
United States. A 2009 study by Northern
Kentucky University researchers, Dr. Julie
Olberding and Jennifer Millisor, identi-

fied more than 40 student philanthropy
programs or courses at higher education
institutions.

The study found some evidence of expan-
sion and diffusion of student philanthropy
efforts. A survey of a dozen student phi-
lanthropy efforts found that most of them
have plans to expand. Most of them also
indicated that they have been contacted by
other colleges and universities interested in
starting a new student philanthropy pro-
gram or course.

A number of institutions have created
course-based student philanthropy. Here are
some examples:

ARIZONA STATE UNIVERSITY

A new graduate degree program in non-
profit studies began offering a course in
Spring 2007 called Theory and Practice of
Philanthropy.The students made site visits,
prepared cases for support, and ultimately
awarded $10,000 to a nonprofit organiza-
tion in Phoenix (Palka, D., 2007).

UNIVERSITY OF NORTH
CAROLINA AT CHAPEL HILL

The Carolina Center for Public Service at
UNC-Chapel Hill developed a one-credit
class for undergraduate students called Pro-
moting Change Through the Nonprofit Sec-
tor. A website description of the class says,
“This one credit hour course is designed to
offer undergraduate students an opportu-
nity to learn about the nonprofit sector and
to promote change in local communities
by working together to fundraise, design
grant award criteria, solicit grant proposals
and decide on recipient nonprofit agen-
cies” (UNC-Chapel Hill, 2007, Public Service
Scholars section). Each semester, about

eight to 15 students are selected, based

on their applications, with preference for
enrollment given to students in the univer-
sity’s Public Service Scholars program.

Other universities have established student
philanthropy in an extracurricular student
club or council. Generally, these clubs or
councils involve a mix of students repre-
senting a variety of academic disciplines
and levels (i.e., freshmen, sophomores,
juniors, and seniors). Interested students
compete for a limited number of positions
on the student philanthropy council or
club through an application and interview
process.

MIDLAND COLLEGE

This Texas college has developed the Stu-
dents In Philanthropy (SIP) club to teach
“the importance of philanthropy and the
role of nonprofit organizations in the com-
munity” (Midland College, 2007, student
life/clubs/SIP). Students in the club raise
funds, award grants to nonprofits, and

“gain leadership and stewardship training
through a structured program designed to
educate, support and promote philanthrop-
ic leadership in the community” (Midland
College, 2007, student life/clubs/SIP). Each
year, up to 25 students are selected through
an application and interview process.The
selected students participate in the club’s
activities for a full academic year, and at-
tend weekly meetings designed to enhance
their knowledge of the nonprofit and phil-
anthropic communities.

COLGATE UNIVERSITY

The Upstate Institute at Colgate University
in Hamilton, New York, initiated the Stu-
dent Philanthropy Council (SPC).“During
the fall semester, experts in these fields
lead seminars to guide the SPC in its efforts.
In the winter, the SPC designs, solicits and
evaluates proposals from regional nonprof-
its, and reaches group consensus on which
will receive funding. In the spring, the
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SPC disburses a total of $10,000 in grants
to support regional nonprofit organiza-
tions” (Upstate Institute, 2007, home page

+ philanthropy council). Sophomores

and juniors can apply for the council and,
through a competitive process, 10 to 12 are
selected to serve.The Student Philanthropy
Council was funded with $50,000 from

the Brennan Family Foundation, which is
enough to hold five seminars through 2011.

In addition, there is one national student
philanthropy program and one three-state
consortium that we want to highlight:

STUDENTS4GIVING

Students4Giving was created through a
partnership between Campus Compact

- a national coalition of more than 1,000
college and university presidents dedicated
to service learning and civic engagement

- and the Fidelity Charitable Gift Fund - an
independent public charity with a mission
of furthering the American tradition of
philanthropy. Through the Students4Giving
program, students manage the philan-
thropic process, participating in both the
fundraising and grant-making dimensions.
They create a charitable mission state-
ment, research community issues, assess
the ability of nonprofit organizations to
address these issues, and learn to manage
charitable funds to achieve philanthropic

goals. The focus of Students4Giving is on
sustainability - both financial and structural
- of nonprofit organizations by teach-

ing students about a variety of tools and
strategies to create sustainable funding.The
program also aims to create and support

an infrastructure at colleges and universi-
ties dedicated to education related to the
nonprofit sector.

PAY IT FORWARD

Pay It Forward was launched in late 2009
by the Kentucky Campus Compact, the
Ohio Campus Compact and the Michigan
Campus Compact. It seeks to fund 162 stu-
dent philanthropy classes over three years
and distribute some $1.4 million.

Pay It Forward is patterned after NKU’s
model, but has some added components, in-
cluding mandatory volunteering (15 hours)
by all students. NKU is a Pay It Forward
participant school, and Pay It Forward’s
vision aligns with NKU'’s goals for student
philanthropy: “The Pay it Forward grant
will help develop a new generation of
philanthropists through a course-based
service-learning environment by engaging
college students in hands on philanthropy,
grant-making, and volunteer service while
providing community nonprofits with
much needed assistance in the current
deflated economic environment.”

UNIVERSITIES WITH STUDENT PHILANTHROPY EFFORTS

Arizona State University
Binghamton University
Boston University

California State University at Fresno
Chatfield College

Colgate University

Cornell University

Davidson College

Defiance College

DePaul University

George Washington University
Grand Valley State University
Grove City College

Indiana University

Laney College
Lesley University
Loyola University

Mount Union College

Otterbein University

Providence College
Stanford University

Mercy College of Northwest Ohio

Mount Saint Joseph College
Northeastern University

Northern Kentucky University
Northwest Missouri State University
Notre Dame de Namur University

Portland Community College

Thomas More College

University of Cincinnati

University of Kentucky

University of Mary Washington
University of North Carolina at Charlotte
University of Pennsylvania

University of Pittsburgh

University of Virginia

University of North Carolina at Chapel Hill
University of Nebraska Omaha
University of Oregon

Western Michigan University
Whitworth University

Wilmington College

Xavier University
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NKU students
visited Elementz
Hip-Hop Studio, a
youth arts, dance
and music studio
in downtown
Cincinnati and

a 2005 student
philanthropy grant
recipient. Site visits
give students a
chance to evaluate
nonprofit agencies
firsthand.

NKU PHOTO
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INTRO

This section of the handbook provides a variety of voices from people involved in North-
ern Kentucky University’s Mayerson Student Philanthropy Project. The opening essay is
by Dr. Jonathan S. Cullick, the chair of NKU’s Department of English. The essay offers a
clear example of how student philanthropy is woven into a course and serves to enhance
what’s being taught. Scratch the surface of Dr. Cullick’s use of student philanthropy and
you’ll see more than just grant making.You'll see powerful, purposeful teaching.

Subsequent observations represent the comments of other faculty members, followed by
student comments gleaned from end-of-the-course surveys.This section closes with some
examples of how student investments were used by recipient nonprofit agencies.

Dr. Jonathan S. Cullick

One professor’s experience
p p

“Imagine you have $4,000 you

can use to do something good for
someone else.What would you do?”
I pose this question to my students
on the first day of my first-year
writing course.They free-write
responses, share their ideas in small
groups, and read or present their
responses to the class. Students
might say they would use the money to
help their parents pay some bills, or to

help a sick family member, a neighbor who
needs financial assistance, or their local
church.

After students contribute their answers to
the $4,000 question, I announce that this
imaginary situation is real.As a class, we
actually have this money to invest in our
community.

The course is designed to help students
improve writing skills by learning about
their communities. They work indepen-
dently and in groups to identify community
needs, research local agencies, evaluate ap-
plications from agencies, award grants, and
write reports.They visit one agency and
interview the administrator. In a researched,
persuasive essay, they try to convince their

TEACHING FIRST-YEAR COMPOSITION THROUGH
STUDENT PHILANTHROPY: POSITIVE RETURNS

by Dr. Jonathan S. Cullick, chair, NKU Department of English

peers to invest some or all of the funds in
the nonprofit organizations of their choice.
At the end of the semester, they participate
in a ceremony to award checks to the agen-
cies they have selected to invest in.As I
explain to the class,“The goal of this course
is to help you to improve your writing
skills by giving you something very impor-
tant to write about. With your writing, you
have the opportunity to help others make
changes in their lives.”

I prefer to teach the course as a first-year
writing course, because incoming fresh-
men are especially open to the experience.
When taught at the 101 level, the course

is set up like any other first-year writing
course. It presents writing assignments that
help students make the transition from per-
sonal, experiential writing to writing that

is text-based and audience-based. Students
write personal narratives, reports incorpo-
rating sources, profiles based on interviews,
critical responses to given texts, and per-
suasive, research-based position papers.
The difference from other courses is that
students in the philanthropy program ac-
complish all of these research and writ-

ing projects in the context of community
engagement.
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GETTING STARTED

The initial writing project is an Engage-
ment Autobiography, a personal narrative
that asks students to reflect upon their
own community involvement and consider
when they or their families have received
assistance. In this context, assistance need
not be governmental, organizational, or
from any other official source; it can be
defined in small ways, such as an extended
family member helping with babysitting

or a neighbor helping with a house repair.
The purpose is to guide students to reflect
upon our culture’s symbolic valuation of
self-sufficiency and individualism over com-
munity action.

The second writing project is Community-
Based Research.The assignment is to
write an essay describing a problem in the
Greater Cincinnati or Northern Kentucky
areas, addressing these questions: What is
one major problem in our region? What is
the extent of the problem? What are some
examples of that problem? What organiza-
tions are doing something to resolve this

The goal of this
course is to help

you to imp

rove your

writing skills by giving

you something very

important

fo write

about. With your

writing, you bave the

opportunity to help

others make changes in

their lives.”

—Dr. Jonathan S. Cullick

problem? The
students’ task is
to find out what
people in our
community need
and to let oth-
ers in the class
know about
these problems.
This assignment
introduces them
to research in
the form of ma-
jor metropolitan
newspapers and
small communi-
ty publications.A
second source is

a database of nonprofit organizations in our
area. Finally, the students are reminded that
they are sources.They may use any experi-
ences and observations from their lives,
schools, homes, churches, or other commu-
nities they belong to.

The project often works in a class by
students organizing themselves accord-

ing to similar interests, in groups we call
“community boards.” The first two writing
projects I have just described help students
discover what needs they might be most
interested in addressing. For example, one
student of mine, whom I will call Kerrie,
wrote her engagement autobiography
about her own encounter with the drug
addiction of a friend. She wrote her second
paper, community-based research, about
drug addiction in the Northern Kentucky
area, in which she researched the extent of
the problem and agencies that are trying
to address it. When the time came to form
community boards, she was able to group
herself with other students who share an
interest in addressing drug addiction.

AGENCY VISITS

The third major writing project is the
Agency Profile Report.The students are
directed to visit an agency with members
of their community boards, interview one
agency representative in person, and write
a report describing the agency to the other
members of the class. Students prepare

for the interviews by brainstorming
questions and practicing note-taking

skills. Because students must schedule the
interviews, I provide them with a letter of
introduction, and we even practice making
the telephone calls in class. In this part of
the process, Kerrie contacted and visited
an agency that offers treatment to drug-
addicted adolescents.

Most agencies enthusiastically work

with students like Kerrie, as they see

the philanthropy project not only as a
source of funding, but also as a teaching
opportunity to inform future college
graduates about the accomplishments and
future needs of their organization. During
the interviews, students may present the
agency representatives with “Request for
Proposal” forms, which the agencies may
submit. My entire class collaborates in
one big writing workshop to create these
forms.They are, in effect, creating a writing
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assignment for the agencies. One student
sits at the front of the classroom drafting
the form on the instructor’s computer as
the entire class participates in suggesting
questions and revisions to add to the form.
Because the stakes are so high, students
take this process very seriously, and I

am always in the position of a facilitator,
stepping back and observing the process
unfold, as students make suggestions, agree
and disagree with each other, and ask each
other for clarification in the way they
construct their questions.

D-DAY

When we receive the agencies’ completed
forms, the funding requests become the
objects of collaborative critical response.
My class carefully reads and discusses the
submissions, evaluating the merits of each
request. Again, students take this process
very seriously, and it is rewarding to me as
a teacher to watch them exercise critical
reading skills with great motivation.

The community boards decide which
agencies to consider further as finalists,
and it is those agencies that they invite to
visit campus and give a presentation to our
class. My students respond to each agen-
Cy’s presentation in writing to articulate
what they have learned about the agency
and to assess their own inclination to offer
the agency funding.This is the part of the
project where my model student, Kerrie,
invited the adolescent addiction treatment
program to submit a funding request and
visit our classroom so she can inform her
classmates about the good work this orga-
nization is doing.

Throughout the course, the students’
audience is their classmates; they are
writing to inform each other about
community needs and agencies. In the
final project of the course, the Funding
Proposal Argument, again the students’
audience is the class itself. Now the task
is to answer this question: Which agency
that we have considered most deserves
funding today and in years to come?

The purpose of the essay is to inform

and persuade, using a variety of sources:
newspaper and magazine articles about
the issue or problem the agency addresses;
informational and advocacy web sites; and
the agency’s funding request, interview,
class presentation, web site, and other
published materials such as brochures.
Students present their drafts in a class
workshop.This is the point in the project
when Kerrie presented her case to the
class to fund the drug treatment agency.

In the workshop, the content of Kerrie’s
argument and her execution of that
argument become unified; she must write
the paper effectively not simply for a grade,
but for the purpose of convincing a real
audience to engage in real action.

The philanthropy project has resulted in
some the best writing I have received from
students, who respond with solidly logical,
passionately emotional, and ethically
sensitive appeals to their audience.The
student writers are aware that what they
write about and how effectively they write
about it will have a tangible effect beyond
their grades.As my students determine
which agencies to invest in, they become
invested in their own learning, and that
kind of investment offers only positive
returns for their writing skills.

NKU PHOTO

Some 2,000 NKU students have taken Mayerson
classes during the program’s first decade.
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More faculty observations

Each semester, NKU faculty members are asked to complete
an evaluation and reflection form for the Mayerson Student
Philanthropy Project. Here are some comments from a few
of them:

to understand how schools fit into the
larger community: “Students were able
to analyze eight elementary schools

and research the local nonprofit needs
that addressed schools’ and children’s
needs. The Mayerson project allowed the
students to realize there are others

ways to improve

school settings beyond
the classroom, and that
teachers have an impact
on a positive school
climate”

* Dr. Rebecca Bailey used student
philanthropy as a teaching strategy for
the first time in her Introduction to
Public History course in Fall 2009. Dr.
Bailey said, “It was amazing to realize
the full impact of how innovative it was
for students to learn about the funding
process. It taught them a
new perspective and gave
them new expectations
about the give-and- take
of grants. A positive
result was the students’
real world experiences,
which inspired them
to give their all. The

“For Education, the
Mayerson Project
provided a great blend
of pbilantbropy and
real-world experience
® Dr. Jimmie Manning

into the learning
used student

process.”

Mayerson project is philanthropy in his
. —Dr. Kevin Bes 7 . .
currently irreplaceable; T brRevinBesnoy - Mass Communication
h - NKU College of Education
the real-world dimension Research Methods

that the experience adds reinforces:
(1) the course ‘content, (2) acquisition
of skill sets, and (3) networking with

course. According to Dr. Manning, “The
Mayerson project allowed students to
be aware of the widespread community

community partners. ... The learning is
so deep, multi-dimensional, and certain
to have impact after the class, that I can’t

fully express how much I appreciated the

opportunity.”

¢ Dr. Kevin Besnoy has incorporated the
Mayerson project into his undergraduate
course, Teaching Social Studies in the
Early Grades. “For Education, the
Mayerson project provided a great
blend of philanthropy and real world
experience into the learning process,”
said Dr. Besnoy. He noted that this
experience will help future teachers

problems that existed throughout their
research. It added a practical aspect of
the research, allowing the students to
understand how various community
nonprofits were in need and how much
the students’ help was appreciated.”
The Mayerson project enhanced his
students’ interest in the curriculum and
their learning of life skills. “Another
positive point was the motivation to

do good research beyond a grade,” said
Dr. Manning. “Students learned a lot
about interpersonal, organizational and
presentational communication.”
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Student observations

At the end of each semester, students in Mayerson classes at
NKU are surveyed. The anonymous comments below are

condensed from recent surveys.

AWARENESS OF NEEDS &
NONPROFITS

“I learned that there are a lot of kids out
there who don’t have any of the things I
took for granted when I was in school.”

“I've learned how many
nonprofit organizations
there are in this area. I also
learned that there are many
more needy people than I
realized”

“The most significant thing
I learned was how far a
donation will go. It was
amazing that we were able
to help so many children in
our area. What a humbling
experience!”

“I learned that there are
more nonprofit organiza-
tions that I ever imagined

NKU students awarded a Mayerson
grant in 2007 to Cinderella’s Closet,
a small, all-volunteer nonprofit that

and there are all types of
people in need of assis-

takes donations of “gently used” prom
dresses and gives them to high school
girls who might otherwise not have a

prom dress.

tance—it is not limited to
one gender, race, religion, or
other demographic.”

“I'm impressed by the local organization
and the breadth of people they are trying
to service and provide for”

BELIEFS & INTENTIONS

“It is amazing how much my opinions have
changed since I have started this class...I
thought there was no way I would ever
volunteer. I thought it would be such an
unpleasant thing and it would depress me.
However, after serving coffee to homeless

people, I realized that it was not at all what
I expected. I thought the people would be
dirty, smelly and mean. I feel like such an
idiot now. I really love going to serve coffee
to them and after this class is over, I will
keep going’”

“When I graduate, I plan to pursue more
volunteer opportunities.”

“I plan to continue to volunteer and will be
more supportive of the causes I see around

2

me.

“I am more motivated to donate my time
and money toward charities, as a result of
our course.”

“It is possible to help, and people are will-
ing to work with you.A small act can go a
long way, especially by inspiring others to
contribute as well.”

INTEREST & LEARNING

“We learned about various organizations
and their efforts. Most appreciated, how-
ever, was the fact that the money donated
will help hungry children.”

“It is nice to know you contributed to a
valuable organization.”

“I most appreciated being able to make a
difference.”

“I appreciated researching nonprofit
groups and feeling that I helped to make a
positive decision for the community.”

“It gave me a better understanding of the
community in which I live and the amount
of need existing.”
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A word from the nonprofits

The nonprofit organizations awarded May-
erson grants are asked to complete a report
and evaluation form after the semester
ends. Here are some examples of what the
nonprofits reported to NKU:

* The Childhood Food Solutions used
$1,000 from the Mayerson project to sup-
port its Winter Break Food Sack program.
As a result of this program, about 1,600
elementary students - who would have
gone hungry during their winter break
from school - received sacks containing
nutritional bars, sandwich spreads, cere-
als and more. Data indicate the percent-
age of students who meet or exceed
standards on the Ohio proficiency test is
much higher after a year of their receiv-
ing food for non-school days. http://
www.childhoodfoodsolutions.org/index.
html

* Neediest Kids of All allocated funds to
schools in order to provide basic neces-

13,000 to 15,000 people. http://www.
familynurture.org/

The YWCA of Greater Cincinnati ap-
plied the Mayerson grant to support the
Amend Adolescent program, which is a
prevention and intervention program for
11- to 18-year-old girls who are on proba-
tion for violent offenses and/or are at
risk for violent behaviors against family
members and peers. The program offers
psycho-educational group sessions and
utilizes cognitive behavioral techniques
to help participants make changes in
both their thinking and behavior. In
2009, 33 adolescents participated in this
program. http://www.ywca.org/

The German Heritage Museum was
awarded a Mayerson grant to spon-

sor a lecture series and make physical
improvements to its building. Regard-
ing the lecture series, Dr. Don Heinrich
Tolzmann of the

sities such as hats, coats, gloves, shoes, German-Amer- “Workin g with an NKU
boots, clothing items and eyeglasses.This ican Citizens 3
Ll Sy i eyl student was most rewarding
assistance is organized throughout more League said,“The S
than 700 schools and Head Start sites in first lecture in and provided us the
17 counties in Northern Kentucky/Great- January 2010 opportunity to communicate
er Cincinnati. http://neediestkidsofall. was a tremen- s 7 T
. o, A
com/ dous success and wpat we adare ail dooul.
actually to such —Dr. Don Heinrich Tolzmann,
e The Family Nurturing Center used an extent that German-American Citizens League

Mayerson funds to support their Child
Abuse Education in schools through the
Kids on the Block Program. The program
is designed to increase public aware-
ness about the problem of child abuse
and equip children with the skills to
recognize, resist and report child abuse.
Funds were used to purchase items for
the program, including activity booklets
and magnets that provided a tangible
reminder of the material, phone numbers
for follow-up and a lasting resource for
children. Each year the program serves

we did not have

enough chairs for people.” Dr. Tolzmann
added that the Mayerson project is “a
two-way learning experience.” He said,
“Working with an NKU student was most
rewarding and provided us the oppor-
tunity to communicate what we are all
about.This became the point of depar-
ture for valuable discussions on our work
with the student, who then shared with
us her ideas, views and perspectives.”
http://www.gacl.org/museum.html
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Be Concerned, Inc. is a 50103 or,

May 23, 2010

Dr. Julie Olberding

Faculty Director

Mayerson Student Philanthropy Project
Northern Kentucky University

Highland Heights, Ky.

Dear Julie,

Many thanks to the Mayerson Student Philanthropy Project for your recent
grant of $2,000 to Be Concerned.

We are most grateful for the grant — the money will be spent on our free
pantry program, which is currently helping about 800 families a month.

But we think just as important to us is the consciousness-raising that the
program provided for students in Molly Blenk’s race and gender class. Many

believers in the work we do.

Be Concerned has received MSPP grants in the past, but oyr experience
with Molly’s class reaffirmed our belief in the genius of the program and its
ongoing value.

It was great to renew acquaintances with you at the awards program.
Thanks again for your work on the Mayerson Student Philanthropy Project.

Sincerely,

aul Gottbrath
Director

cc: Mark Neikirk
Director
Scripps Howard Center for Civic Engagement,

ganization as determined by the Internal Revenue Service. Gifts are tax-deductible

714 Washinaton St. Covinaton. KY 41011 859-291-1340 859-291.9770(Fax) www.beconcerned.ora
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NKU President James C. Votruba congratulates an NKU graduate at commencement.

CLASSROO

TOOLS

“We want our students to
graduate and excel in their
disciplines, whetber they have
studied music or math, biology
or business. But we also want
to educate them to excel at
stewardship.”

—NKU President James C. Votruba
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Suggested timeline

This schedule is based on a 16-week semester for NKU’s Mayerson Student Philanthropy
Project. It could be adjusted for a quarter (10 weeks), a half-semester (eight weeks)

or some other term. It is probably best to develop the timeline from the end with

the awards ceremony and then work back to determine the date for the checks to be
processed and so on.

WEEKS 1-3

« Each faculty member submits the course syl-

labus to the Scripps Howard Center for Civic
Engagement.

A representative of the Scripps Howard Cen-
ter administers a pretest survey to all students
in Mayerson courses. (There is a sample
survey instrument in this handbook.)

The faculty member or students identify a
social need or needs that connect to the
learning outcome of the course.

Depending on the size of the class, the faculty
member may organize the class into “com-
munity boards,” each consisting of 5 to 11
students.

Each class generates a list of nonprofit orga-
nizations that meet the identified community
need. There are three ways to accomplish
this:

1. the faculty member may offer a list of
nonprofit organizations for students to
consider;

2. individual students or student community
boards may do their own research to find
nonprofits; or

3. some combination of the two.

Faculty may send the initial contact letter to
the identified nonprofits to introduce them to
the Mayerson project and the class. (There is
a sample initial contact letter in this hand-
book.)

WEEKS 4-6

Students begin their research by visiting the
nonprofit organizations’ websites as well as
GuideStar (www.guidestar.org), BBB Wise Giv-
ing Alliance (www.bbb.org/us/charity/) and
other sources.

Depending on the curriculum and learn-
ing outcomes, students may present their
findings to the faculty member, community
boards and/or the entire class by:

1. writing and submitting a brief written
report,

2. preparing and giving an oral report, or

3. some combination of the two.

Depending on how many nonprofits have
been identified, students may need to de-
liberate and decide which ones to send the
Request for Proposal (RFP) letter and applica-
tion form. (There is a sample RFP letter and
application form in this handbook.) The num-
ber of nonprofits to send an RFP letter and
application can range from as few as three to
as many as 12.

+ Depending on the curriculum and learning

goals, the faculty or students write an RFP let-
ter and application form to those nonprofits.
Each nonprofit should be given two weeks to
complete the application.

WEEKS 7-8

« The nonprofit organizations complete the

grant application form.

WEEKS 9-12

Students review the grant applications.

The faculty may want students to narrow the
number of nonprofits under consideration.
This may be the case if there are a relatively
large number of applications at this point,
maybe more than six. Some questions that
the faculty should consider are:

1. Will the students do site visits or will non-
profit representatives speak to the entire
class?

2. If so, what is the ideal number of site visits
or guest speakers?

3. Or what are the minimum number and
the maximum number?

Students may conduct site visits of each non-
profit organization, either with their commu-
nity boards or in groups of two students.
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The faculty member may invite each non-
profit organization to send a guest speaker to
visit the classroom to:

1. describe the agency’s mission and pro-
grams,

2. explain how they would spend a grant of
$1,000 or more, and

3. conduct a question-and-answer session.

Students deliberate about which nonprofit
organizations to award funds.

WEEKS 13-14

Students make final decisions about which
nonprofit organizations to fund.

« Students or faculty write award letters and

declination letters and send them to the ap-
propriate organizations. (There are sample
award and declination letters in this hand-
book.)

Faculty members provide the Scripps Howard
Center with copies of all application forms

- funded and unfunded - that were com-
pleted and submitted to the class. If the class
did not use the application forms, then the
faculty must submit the following informa-
tion on the funded nonprofits in order to
process the checks and prepare the program
for the Awards Ceremony:

1. name of contact person at the nonprofit
organization and, if different, name of per-
son who will attend the awards ceremony;

2. the contact person’s telephone number
and email address;

3. name of organization, complete address
and fax number;

4. federal tax ID number (nine digits); and

5. amount of award.

The Scripps Howard Center submits the infor-
mation to the university’s accounting depart-
ment in order to get the checks processed.

The Scripps Howard Center develops and
prints programs for the awards ceremony.

WEEK 15

The awards ceremony is held for all classes
involved with the student philanthropy pro-
gram. Recently, the awards ceremony at NKU
has been held on a Tuesday or Thursday from
4 to 6 p.m.

+ Faculty and students should arrive about 15

minutes prior to the start of the ceremony
and be prepared to welcome representatives
of nonprofit organizations.

At this ceremony, each faculty member gives
a brief introduction of his/her students. Then
the students introduce the nonprofit orga-
nizations — including their mission and key
programs — and present checks to them. The
students’ presentation should be about three
minutes in length for each nonprofit; they
should practice their presentations before-
hand for timing and clarity. A representative
of each nonprofit is welcome to speak for a
few minutes.

WEEK 16

+ A representative of the Scripps Howard

Center administers the posttest survey to all
students in Mayerson courses. (Thereis a
sample survey instrument in this handbook.)

AFTER THE SEMESTER ENDS

+ The Scripps Howard Center sends a survey

to all Mayerson faculty members to get their
feedback on the program, including their
personal experiences with using student
philanthropy as a teaching strategy, their
observations of how the Mayerson project
impacted students, and their suggestions

to improve the program. (There is a sample
faculty survey instrument in this handbook.)

About one month after the semester has
ended, the Scripps Howard Center sends a
report and evaluation form to nonprofit orga-
nizations that received a Mayerson grant. The
purpose is twofold:

1. to have the nonprofit report how the
grant was spent and its impact on the
community

2. to solicit feedback on the program, includ-
ing their personal experiences, observa-
tions of students’ experiences and sugges-
tions to improve the program. (There is
a sample nonprofit report and evaluation
form in this handbook.)

Let the student philanthropy program coordi-
nator know of any problems and/or suggest-
ed improvements.

Consider whether your class provided you
with a “scholarship of engagement opportu-
nity” to present at a conference and/or write
for an academic journal.
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Sample syllabi

INDIRECT GIVING ~ SAMPLE SYLLABUS

Resource Acquisition and Management (PAD 621)

Instructor: Julie Cencula Olberding, Ph.D.
Email: olberdingj@nku.edu

COURSE DESCRIPTION

This course is designed to help students gain

a more comprehensive understanding of the
processes of acquiring and managing financial re-
sources for nonprofit organizations. The study of
resource acquisition focuses on the fundamental
principles of fundraising, sources of funds, differ-
ent types of fund raising programs and methods.
The study of financial management focuses on
the basics of budgeting, accounting and financial
reporting for nonprofit organizations.

LEARNING OUTCOMES

Students will:

- learn the various sources of financial resources
available to nonprofit organizations;

- comprehend fundamental principles of fund-
raising, such as the various types of constituent
groups, the ladder of effectiveness in fundrais-
ing techniques, and the importance of linkage,
ability and interest in potential donors;

+ become familiar with various programs and
methods to acquire funds, such as an annual
fund, capital campaign, planned giving, direct
mail, the internet and special events;

+ learn more about the grant-seeking and grant-
making processes;

-+ understand the basics of resource manage-
ment, particularly budgeting, accounting and
financial reporting; and

« refine their abilities to organize information and
ideas and to communicate them effectively.

REQUIRED TEXTS

« Tempel, E.R. (Ed.). (2003). Hank Rosso’s Achiev-
ing Excellence in Fund Raising (2nd ed.). Jossey-
Bass.

- Blazek, J. (2008). Nonprofit Financial Planning
Made Easy. Wiley.

ASSESSMENT

Each student’s grade in the course will be based
on the instructor’s assessment of their work on the
following assignments:

« First exam: 35 %

+ Second exam: 35%
+ Mayerson Student Philanthropy Project: 30%
- Total: 100 %

The following is a brief description of each assign-
ment that will be assessed:

- First exam: This in-class exam will assess each

student’s understanding of fundamentals of
fund raising, based on material from assigned
readings, class discussions and guest speakers
during the first half of the course.

Second exam: This take-home exam will as-
sess each student’s understanding of financial
management based on material from assigned
readings, class discussions and guest speakers
during the second half of the course.

Mayerson Student Philanthropy Project: In
partnership with NKU’s Scripps Howard Cen-
ter for Civic Engagement and Citi in Northern
Kentucky, our class will review and evaluate real
funding requests by real nonprofit organiza-
tions to Citi. Each student will review two or
three requests and write an evaluation for each
one, based on a sample evaluation. Students
should turn in two copies of each evaluation: 1)
one for the instructor that is double-spaced and
about 10 pages in length, and 2) another for
Citi's Community Impact Board that is single-
spaced and about five pages in length.

- In addition, the class will need to reach a collec-

tive decision in regards to recommendations to
Citi about funding the grant proposals. The first
step of this decision-making process is actually
the written evaluations by individual students.
The second step will be done by small groups
or“boards” of students that have evaluated the
same proposals; each board will discuss the pro-
posals and then make recommendations to the
entire class. The third step is for the entire class
to discuss the proposals and develop funding
recommendations for Citi's Community Impact
Board.

- The instructor will evaluate each student’s

work on the Mayerson project based on the
written evaluations of the proposals, participa-
tion in class discussions to choose proposals

for funding and, if applicable, presentations to
Citigroup’s board. This work is worth 30 percent
of the course grade.
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DIRECT GIVING ~ SAMPLE SYLLABUS 1

Race, Gender and Crime (JUS 231)
Instructor: Danielle McDonald, Ph.D.
Email: mcdonaldd1@nku.edu

COURSE DESCRIPTION

Political formulation of race and gender; race
and gender issues related to criminality, victim-
ization, prosecution; adjudication, sanctions, and
employment within the legal system; anteced-
ents of contemporary practice; prospects for
change.

COURSE OBJECTIVES

« Examine the concepts of race, gender, and
class and how these factors impact minorities
and women involved in the criminal justice
system.

+ Analyze policies and programs that attempt to
alleviate race and gender biases.

+ Form an educated opinion on the topics dis-
cussed and be able to demonstrate this knowl-
edge through class discussions and written
assignments.

REQUIRED TEXT

« Mauer, M. (2006). Race to Incarcerate, 2nd edi-
tion. Additional readings on Blackboard under
Readings tab.

COURSE REQUIREMENTS

- The Mayerson Student Philanthropy
Project: This class will be participating in the
Mayerson Student Philanthropy Project. More
information will be provided in class.

« Attendance: It is your responsibility to at-
tend class. If you are experiencing significant
health or personal problems please contact
me as soon as possible to discuss the situation
and to make arrangements.

+ Web assignments (50 points): You will be
given websites that explore race and gen-
der issues along with discussion questions
to answer. There will be 6 web assignments
throughout the semester. Each web assign-

ment will be worth 10 points each, 2 points for
the print out of the home page and 8 points
for answering the questions related to the
website. You will need to complete 5 of the

6 web assignments; your lowest grade will

be dropped. Web assignments will be made
available on Blackboard under the assign-
ments tab. Web assignments will be used to
assess student learning outcomes 1, 2, and 3.

- Free writes (50 points): Throughout the

semester you will be encouraged to stop and
critically examine a topic through free writes.
Free writes will be used to stimulate class dis-
cussions. Free writes cannot be made up. Free
writes will be worth 5 points each for a total

of 50 points and will assess student learning
outcomes 1,2 and 3.

- Exams (300 points): There will be FOUR

exams throughout the semester. These exams
will consist of multiple choice, fill in the blank,
and short answer. The first three tests will NOT
be comprehensive. They will cover the